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IBUS5003 Global
Business

Students: 377 (S1), 1,500 (S2)
International: ~95%

Unit transitioning to a stronger online presence
through CLaS codesign project

Course readings:

Readings before 2020

Course readings are important, but only 20-30%
of students read them (Deale & Lee 2021)

How to engage students with readings more
meaningfully?

elcome to IBUS5003

Global Business

Why do some firms succeed while others fail in international markets? IBUS5003 Global
Business unit will help you understand the strategies of entering and operating in international

markets. Use our Quick Links list to access your learning or visit Modules.




What we did

Created manageable, structured reading activities embedded
into weekly modules.
1. Must-read pages: Embedded PDF equal to 10%
2. Check your understanding: Discussion activity
promoting critical thinking
3. Review and skim the whole paper: Embedded links

directly to Leganto

1.1 Required reading

What does
the literature say?

Engaging in the weekly readings is crucial to succeeding in IBUS5003. We have carefully selected literature to

expand your understanding of the key concepts and thinking behind global business. All readings can be found
in the Reading List

How do | engage with the weekly readings?

1. Read the must-read pages [ a bedded as a POF on the
required reading page for

2. Complete a short online activity - you will the ' t 1 ad » 4

3, Review and skim the full reading « - you are expected to engage with the full reading each week. Access these readings via the Reading

List

Reviewing and siimming th

hly recommended. We encourage students to read it through and highlight important

parts. You can access e Reading List

Check your understanding of the reading

In your opinion, what are the two most important benefits of opening borders for trade?




What we learnt? Based on

. Mini-survey on Week 3

2. Student survey on Week 8
(1) How useful was to engage with Weekly Readings? 3. Student focus group on Week 9

36% 45%

Moderately useful Very useful

B Not at all useful [ Slightly useful [l Moderately useful [} Very useful Extremely useful

(2) In the first 7 weeks of IBUS5003 how many must-read pages

and full readings did you read? l
152 74 l | I ' l ' L

Must read pages Full papers M Must read pages M Full papers




What we learnt? Based on

Mini-survey on Week 3

2. Student survey on Week 8
(1) How useful was to engage with Weekly Readings? 3. Student focus group on Week 9

(2) In the first 7 weeks of IBUS5003 how many must- rea! pages

and full readings did you read?

[ Not at all useful (@ Slightly useful

Must read pages Full papers W Must read pages M Full papers



Thank you.

Any questions?

Sandris Zeivots Vikas Kumar Courtney Shalavin
sandris.zeivots@sydney.edu.au vikas.kumar@sydney.edu.au courtney.shalavin@sydney.edu.au
@SandrisZeivots @kvikas21 @cshalavin
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Introduction Top 10 skills

in 2020 in 2015
1. Complex Problem Solving 1 Complex Problem Solving
. . 2. (‘Ir;tir-aH“hwknrq 2, Coordlnatirr\‘gwnh?mers
» The Future of Jobs Report (2020) report emphasises creative, e T Do
. 5. Coov‘dmatmo Othe 5. Negotiation
critical thinking, analytical and problem-solving skills as vital to S e T Do
8.  Service Orientation 8. Judgment and Decision Making
meet the challenges of employment in future. LR e e QL
» The Unit’ was developed with these skills in mind. The pandemic 9'
o . o . . . 000
has caused disruption in many facets of everyday lifes including sas
shifting the learning to an online mode. .
9 9 Top 10 skills — - hinii
Of 2025 @ Analytical thinking and innovation
» The challenge became one of focusing on the design of the unit G s nene ot
@ Complex problem-solving
to ensure that regardless of where the students are based, they - S———
are able to get a consistent experience in the development of @ e cronay s e
. ..+ Leadership and social influence
these skills. =
@ Technology use, monitoring and control
— @ Technology design and programming
: : agement é’b Resilience, stress tolerance and flexibility
The Universify Of Sydney ® = @ Reasoning, problem-solving and ideation
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Sharing our practice

The unit develops the creative and analytical mindsets as
complimentary by taking a multidisciplinary approach to curriculum
design.

Outline the theoretical frameworks applied in the curriculum design
and development and the approaches to teaching and learning,
especially during the Pandemic

It is hoped that other academics and learning design teams will be
able to draw inspiration that they can apply to their contexts.

It is possible that the challenges that have arisen during this process

may be applicable and have been experienced by other teaching
teams in higher education institutions and certainly during the
emergence of online learning during the Pandemic

The University of Sydney
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Our design approach

» A multidisciplinary curriculum involves studying a topic from more
than one viewpoint and adopting a multidisciplinary approach to

problem-solving (Klaassen, 2018).

» The focus in our unit design was one of invoking a multidisciplinary
curriculum involving creative and analytical mindsets.

» A multidisciplinary unit encourages deeper thinking, analyses
information, and integrates critical ideas in a context situated in a
disciplinary foundation and connected to life experiences

(Doyle & Bozzone, 2018).

» Curriculum design, informed by the Scholarship of Teaching and
Learning (SoTL) Principles and Biggs' 3P's model of teaching and

learning

The University of Sydney
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SoTL

>

Scholarship of teaching and learning (SoTL) is growing in its "systematic,
deliberate and methodological inquiry into teaching behaviours, practices,

attitudes, and values" (Institute for the Scholarship of Teaching and Learning, 2021).

Its objective is to explore, implement, and reflect on teaching practices to
improve student learning (Potter & Kustra, 2011).

SoTL also enables application not just in a single course (Shreeve, 2011) and

hence allows a multidisciplinary knowledge base to be mobilised (Felten, 2013).

Objective 1 - SoTL aims to improve student learning by providing a better
and more engaging approach to teaching;

Objective 2 - to enable a scholarly approach to invest classroom practices,
including the effectiveness of these practices; and

Objective 3 - to create a knowledge base through which other scholars can
draw up to inform their practices (Potter & Kustra, 2011).

The University of Sydney

N Systematic 9,,0'%
) $ Peer-reviewed 4 o/
‘\0 W presentedor '}4
¢ Q"‘\ published empirical Q /
«" Use of dassroom research (@ 0’
Classroom acti t Xy
techriques sharedlocally Meta-analsis 9;6
Textbook g
Literature based
teaching Literature review
Published essayon
Attendingteaching Published teaching with references
v conferences case studies
E N
2 T
2 g
Q Curriculum Published A
design curriculum
State of education
Change teaching Teaching e
basedon feedback  portfolio for )
orreflection awardor T?;:du hema}m;
promation Portfoio pul . ion
Course teachingtips
development Newspaperor &.
A magarine artide ‘bvo
() 2 Develop \‘&
%6/ OO’ksson v Blog onteaching ‘@
?9 Informal

Kern, B, Mettetal, G., Dixon, M., & Morgan, R.{2015). The Releof SoTLinthe Academy: Uponthe 25th Anniversaryof Boyer's
Scholarship Reconsidered. Journaf of the Scholarship of Teoching and Learming, 15(3), 1-14.
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Briggs 3 'P’ model

>

>

While the SoTL framework was drawn to inform us on the development of
core course content, Biggs' 3P's model was selected to inform better design
principles for the various activities that reinforce course content and assisted
with designing a consistent learning experience for all students.

Biggs' 3P's model - 1) Presage, 2) Process, and 3) Product (Biggs, 2003).

All three aspects of this model are interconnected and encourage students to
engage with content if the instructor has designed content and activities
appropriately

Presage factor - guides learning by taking student factors into account, such
as preferred approaches to learning, level of knowledge, and the context in

which teaching occurs (Biggs, 2003)

Process factor - follows presage measures student approaches to learning
and the context in which they engage with content (Biggs, 2003).

Product factor - strongly linked to Process (Biggs, 2003).

The University of Sydney

Personal

Situational

Presage Process Product

Student Factors
Prior knowledge and
experience, motivation,
demographic
information

i AGsroah Learning Outcomes
Lea g Approa

Deep or surface 5

P affective

Teaching Context

Learning objectives.

assessments, learning
climate, teaching style

Image source - Lauren Remenick
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How we applied SoTL and Biggs 3 ‘P’ model

» Workshops were designed to allow students to:
» ask questions from previous weeks' content and activities
engage in a series of hands-on activities
provide an opportunity for students to reflect on the activities covered in the workshop, and

YV V V

for the groups to come together to connect, support each other and develop the group business case.

» Connecting with what students feel is vital for their engagement in their learning process and mental and
physical health (Cruz & Grodziak, 2021).

» Cruz and Grodziak (2021) also note reflecting and sharing teaching and learning practices creates a shared
experience of teaching and learning in 2020. They argue that such a vehicle is congruent with SoTL principles,
encouraging teachers to share their experiences to support others through challenges such as the Pandemic.

» Akin to the process phase of Biggs' model of teaching and learning where students can either move towards the

surface or deeper levels of learning, workshops were designed to enhance students' understanding of key
concepts by permitting them to work through problems and case studies (Kanashiro et al.,, 2020).

The University of Sydney Page 21
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Next sessions

See the L &T Forum website for
zoom registration links to the
next concurrent sessions:

= 2:15-3.00pm
Showcase — session 2- Stream 1:
Zoom meeting ID - 884 6479 9274

Showcase — session 2- Stream 2:
Zoom meeting ID - 870 7274 0287

Showcase — session 2- Stream 3:
Zoom meeting ID - 813 2506 0329
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Thank you!



